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Hope is a valuable asset for children, adolescents, and adults. lndividuals 
with high hope are better able to navigate around obstacles by using path-
H a and agency thoughts toward their goals. Studies with children and 
adults ha\ e demon trated that hope is related to severa! positive constructs, 
including academic and athletic ability, problem solving and coping, physi-
cal health, and ps) chological adjustment. This stud explores hope in 
Catholic chool tudents. Because Catholic schools provide a unique faith 
ommwzil) for their stud nts, a better understanding of the characteristic 
of hildren in these ettings i important. Analyses showed that Catholic 
school student 'hope scores were significantly higher than the general mean 
of children 's hope seo res. lmplications and suggestions forfostering hope in 
the las room are provided. 
Fostering humanity and helping student develop into positive members of society are goals for all schools, but these goals are particular! y alient for 
Catholic schools. Catholic schools function in unique environments, provid-
ing faith communitie for tudents teachers and farnilie who are upportive 
and who have high academic and behavior standards. Indeed, these faith com-
munitie teach religious and academic subjects in a value-oriented context 
(Convey 1992, p. 75). While researchers have studied the nature of Catholic 
school and their effects on students academically, a smaller number of stud-
ie have explored psychosocial characteri tics of Catholic student . 
Hope i a valuable asset for children, adolescents, and adult . A con-
ceptualized by Snyder Harris, et al. (1991) hope is a cognitive set comprised 
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of goal , pathway and agency. Individuals with high hope posses goals 
find pathway to these goals navigate around ob tacle and develop and 
maintain agency to reach their goals. Studie of hope over the past 20 year 
have demon trated that thi construct i related to positive outcomes in chil-
dren and adults, including athletic and academic achievement phy ical 
health, problem solving and p ycho ocial constructs such as elf-e teem, 
optimi m elf-actualization and well-being (Magaletta & Oliver 1999· 
Snyder, Cheavens, & Michael, 1999· Sumerlin, 1997). 
Researchers have begun to explore the role of hope in the live of 
Catholic school tudent . Over the past ix years researchers at the 
Univer ity of Kan a have collected data from severa! Catholic school in the 
Kansa City metropolitan area. Exploration of thi sample will enhance 
understanding of hope in Catholic school students and will consider its impli-
cation for this unique population. The purpo e of this article i to de cribe 
Snyder hope model, summarize research relevant to this construct, and 
explore hope in a large sample of Catholic chool tudents. Suggestions for 
fostering hope in the classroom and conducting future re earch are al o pro-
vided. 
CATHOLIC SCHOOL COMMUNITIES 
Catholic schools have exi ted for over 300 years in what is now the United 
States. While not without struggles Catholic chools have managed to per-
ist, continuing to offer a high standard of education for student from many 
backgrounds while providing a faith community for children and families. 
According to Curtin ( 1999), o ver 2.6 million students are now enrolled in 
over 8 200 Catholic elementary and secondary schools. In a recent survey of 
210 urban Catholic elementary and secondary schools reviewed by Younis 
and McLellan (1999), demographic e timates demonstrate a commitment to 
diversity with Catholic schools enrolling a growing number of ethnic minor-
ity students. In this same tudy, estimates suggest that 24o/o of Catholic stu-
dents come from families below the federal poverty level 18o/o of student 
receive tuition assi tance, and 90o/o of schools employ a sliding scale for 
tuition. These socioeconomic statistic demonstrate that Catholic schools are 
not only for the elite but often provide education for those from les privi-
leged backgrounds. 
Convey 1992) compiled a comprehen ive summary of re earch called 
Catholic Schools Make a Difference. He reviewed studie from 25 years of 
research suggesting that Catholic school students teachers and parents are 
associated with po itive educational outcomes, particularly in the areas of 
academic achievement and values. In a general compari on of public and 
Catholic schools, Gothard (1983) suggested that there are five major differ-
ence between them: a) Catholic schools are generally smaller (b) public 
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school tend to be more compulsory than Catholic schools (even though all 
children must receive sorne form of chooling until they reach the age of 16) 
e Catholic chools empha ize academics above nonacademic activitie , (d) 
Catholic chool have greater control of discipline and lack the bureaucratic 
aspect of public school (e.g., tenure, legi lation court action, and special 
intere t group ), and e) Catholic chools receive funding from gifts fund-
raising, and tuition instead of public taxe . 
HOPE 
Hope has been a topic in both the academic and popular literature for 
decade . From the story of Pan dora' box to modern da y conceptualizations, 
hope ha long intrigued cholars and theologians. Many definitions of hope 
have been proferred over the years, placing this construct in variou affective 
and cognitive models. Snyder Harris, et al. ( 1991) ha ve developed a concep-
tualization of hope that i relevant to the setting and achievement of goal in 
individuals. 
Hope is defined by Snyder, Harris, et al. ( 1991) a a bidimensional con-
struct that describes goal-oriented behavior. Hope is a cognitive set, by this 
definition, and includes two components: a) agency determination that u -
tain movement toward goals , and (b) pathways (the ability to generate 
numerous route to one' goals). In this model both components of hopeare 
nece ary for goal attainment. Pos e ing only agency might lead to motiva-
tion to move toward a goal but an individual may lack ideas in regard to actu-
ally moving toward that goal. Conversely, an individual with many ideas of 
way to reach a goal mu t al o have the agency nece ary to su tain move-
ment toward that goal. Thus, hope i posses ed only in the presence of both 
of the e key component . 
Snyder, Harris et al. (1991) also describe the concept of barriers and 
obstacles to goals. All individual face impasses at various times in their 
lives, finding their goal blocked by obstacle . A hopeful individual, accord-
ing to Snyder, Harris, et al., would have the capacity to create pathways that 
would take them around these barriers. Continua! blockage of goal pursuit 
lead to decrea ed level of hope in individual over time (Snyder Hoza et 
al., 1996); thus the ability to navigate around barriers plays an important role 
in thi process. 
MEASURING HOPE 
Several instruments based on Snyder's conceptualization of hope have been 
developed to tneasure hope in adults and children. The Adult Goals Scale 
(Snyder, Harri , et al., 1991) is used to measure trait hope in adults, and the 
Domain Specific Hope Scale (Sympson, 1999) is used to asse s levels of 
• 
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hope in adults in six life arena . The Children s Hope Scale (Snyder Hoza et 
al., 1996) was developed to as ess hope in children ages 7 to 16. A Young 
Children Hope Sca1e (McDermott Snyder et al., 1996) and Spanish tran -
lations of the Children Hope Scale are currently in the proces of validation 
McDermott, Edward , et al. 2000). 
CORRELATES OF HOPE 
Though hope has been distinguí hed as a eparate con truct through discrim-
inant validity studie , it has been shown to correlate with a number of other 
positive con tructs and abilitie in both children and adults (Magaletta & 
Oliver 1999· Snyder Cheaven et al., 1999). 
Hope has not been a ociated with intelligence cores from tandard 
IQ tests Anderson 1988; Irving, Crenshaw, Snyder, Francis & Gentry, 
1990; Snyder Hoza et al., 1996); however it has been linked with academic 
achievement in adult and children (Snyder, Hoza, et al. . Hope wa found to 
be predictive of grade point averages in college student at a significant level 
with high-hope individuals possessing averages almo t half a point higher 
than lower-hope individuals (Snyder, Wiklund & Cheavens 1999). In addi-
tion more higher-hope student graduated within the course of the study. 
Another tudy found higher hope to be linked with better study and te t-
taking skills in graduate student (Onwuegbuzie & Snyder, in pre ). 
Hope can also be linked to athletic achievement. In a study by Curry, 
Snyder Cook Ruby, and Rehm 1997) po itive relation hips were discov-
ered between high hope and high athletic performance. This correlation wa 
still present when natural ability and level of self-worth were held constant. 
In addition, correlates of hope include uch psychosocial constructs a 
optimism, elf-esteem and well-being Magaletta & Oliver 1999; Snyder 
1994; Snyder Symp on, Michael, & Cheavens, 2001). Scheier and Carver 
( 1985) defined optimism as a general expectation for positive outcomes in 
one's life. As this definition is quite close to the definition of the agency com-
ponent of hope theory this correlation is not surprising. Research hows that 
hope and optimism, however are two distinct construct with unique predic-
tive qualities. It is certain, however, that these two constructs may both be 
instrumental in helping to maintain one another. In regard to self-worth and 
well-being similar re ults have been found (Magaletta & Oliver· Snyder· 
Snyder, Sympson, et al.). 
Negative correlations have also been found between hope and depression 
in several studies. In compari on to a reminiscence-based treatment for 
depressed older adult an intervention that was designed to increase hope in 
these individuals wa found to be significantly more effective in decreasing 
depressive symptoms (Klausner, Snyder, & Cheavens, in press). Additionally 
cores on measures of hopelessness and depression have been found to be 
278 Catholic Education/M.arch 2002 
in ver el y related to seo res on mea ures of hope (Snyder Harris, et al., 1991 ). 
Hope has also been shown to be related to physical health (Elliot, Witty, 
Herrick, & Hoffman, 1991; Snyder, Cheaven , et al. 1999; Snyder, Irving, & 
Anderson, 1991) and better problem-solving and coping techniques 
McDermott, LaRue et al., 2000; Snyder, Wiklund, et al., 1999· Snyder, 
Sympson , et al., 2001 ). In looking at all of these positive corre late , it seems 
obvious that hope i a construct that parents and teachers might wish to 
enhance in their children and students. Increasing hope in children is likely 
to make them healthier, happier, higher achieving, and better problem 
olvers, all of which are important components of success in life. 
This tudy explores hope in Catholic school students by comparing mean 
hope scores for Catholic school students with the general mean scores of the 
Children Hope Se ale. 
METHOD 
PARTICIPANTS 
The tudy included 1 265 participants but only 1 248 surveys were complete 
and thus included for the analyses. Pernales made up 48.2% of this sample; 
male 43.6o/o 8.3% did not answer this question on the demographic sur-
vey). The sample was predominantly Caucasian (56.3%), with African 
American (8.9o/o) Hispanic (27 .3% Native American (0.3% ), and Asian 
( 1.2 o/o) races represented as well. Multiracial and biracial individuals made 
up an additional 5.4% of this sample. 
Partici pants were solicited from ix Catholic schools in the Kansas City 
metropolitan area. Two were elementary schools, two were elementary-
middle school combinations, and two were high schools. For the purpose of 
this tudy grades 4 through 8 were labeled 'elementary" and grades 9 
through 12 as' high school.' Elementary students made up 53.4% of the sam-
ple; high chool, 46.6%. The average age of students was 13.7, with students 
as young as 9 and as old as 19. Table 1 presents a numeric breakdown for the 
demographic characteristics of this sample. 
Table 1 
Total Number of Observations by Various Demographic Features 
N 
Gender 
Fe mal e 
Mal e 
Missing 
Ethnicity 
Caucasian 
African American 
601 
544 
103 
702 
1 1 1 
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Hi panic-Hispanic American 341 
N a ti ve American 4 
A ian-Asian American 15 
Multiracial-Biracial 68 
Mi ing 7 
School 
Elementary 666 
High School 582 
Although Snyder ( 1994) reports that ocioeconomic background appear 
to have no effect on hope, an effort was made to obtain students who had sim-
ilar ocioeconomic circum tances. The urrounding areas of each of the 
school are considered omewhat economically depressed and at least 50% of 
the elementary-middle chool student qualified for an externally funded 
lunch program. The families of these students are primarily working class or 
lower middle class. 
INSTRUMENTA TI ON 
The primary measure u ed in this study wa the Children s Hope Scale (CHS) 
(Snyder McDennott, Cook & Rapoff, 1997). This self-report scale yield 
score on the subscales, agency and pathways, in addition to a total score 
indicating the student's level of hope. The CHS has been given to over 3,000 
children and consistently demonstrates Cronbach alphas of .82 or higher, 
indicating good interna} consistency (Snyder, 1994). The cale has been 
administered to children and adolescents of all ethnicities and socioeconom-
ic groups· however before our study, Catholic school students have not been 
the subject of specific investigations. 
The CHS is comprised of six items for which the respondent can choose 
one of six Likert scale categories. Three items measure agency and are con-
cerned with how well the student believes he or she is doing generally in life. 
The other three items tap the pathways component and consist of statements 
about finding ways to solve problems. The student is asked to mark whether 
the ítem is true None of the time, A little of the time Some of the time, A lot 
of the time, Most of the time, or All of the time. The responses are scored 1 
through 6, with 1 indicating that the ítem is true None of the time and 6 indi-
cating the item is true All of the time. The possible range of scores is from 6 
to 36. A student who cores 21 or less i in the lower 15% of those who have 
completed the instrument. A student who scores 29 or higher is in the top 
15%. The average score based on over 200 previous studie is 25 Snyder 
1994). 
Studies point to the concurren! validity of the CHS. Snyder, Hoza, et al. 
(1996) found that children's hope scores on the CHS correlated (r = .38) with 
parents' ratings of their children s hopeful thinking. In that same study, 
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Snyder Hoza et al. found that CHS scores were negatively correlated with 
the Children Depre sion Inventory (Kovacs, 1982). 
DEMOGRAPHIC QUESTIONNAIRE 
Accompanying the Children 's Hope S cale was a brief demographic question-
naire. This form a ked for general identifying information as well as age 
grade ethnic group, and the number of people in the tudent's family. 
PROCEDURE 
All six schools readily agreed to participate in this investigation of hope. The 
elementary and middle chool principal informed the tudents' parents of the 
hope testing through the chool newsletter. A telephone number was provid-
ed for further questions. Principals of the two high schools included the CHS 
as part of the homeroom or religious education currículum. The CHS and the 
brief demographic questionnaire were given to all students who were present 
on the testing date. 
The te ting procedure wa different at the high chool and elementary 
level . At the high school level the individual responsible for teaching the 
religious education clas or for supervising homeroom admini tered the 
cale and questionnaire . Complete written in tructions were given to each 
teacher and to the principal who a sumed responsibility for data collection in 
the chool. In the elementary and middle schools, re earchers administered 
the cale and que tionnaire to each class. In all elementary grades, fourth 
through eighth, the item were read by one re earcher while two other mem-
ber of the research team monitored students who appeared to be having dif-
ficulty with the te t ítem . 
Although the CHS u es language that fourth graders and higher can eas-
ily understand it hould be noted that ome of the students spoke Spanish as 
their first language. Reading the cale aloud helped to insure that all students 
were responding to the in trument with similar comprehension. 
STATISTICAL ANALYSES 
Three one- ample t-tests were performed to investigate difference between 
the average CHS (Snyder, Hoza, et al., 1996) scores for the general public in 
past research and the score achieved by the Catholic students. Both total and 
subscale comparisons were conducted. The test value for the one-sample t-
test used to determine differences for the total score was 25 and the test val-
ues for tho e used for the Agency and Pathways sub cales were 12.5. These 
are means determined to be average scores by previous research with a large 
number of children (Snyder Hoza et al.). 
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RESULTS 
De criptive tati tic for this Catholic sample are presented in Table 2. 
Total core on the Children 's Hope S cale (Snyder Hoza et al. 1996 were 
found to be ignificantly higher than average in this Catholic population See 
Table 3 . In addition Catholic students scored significantly higher than aver-
age on the pathway and agency ubscales (See Table 4). 
Table 2 
Means and Standard Deviations for Total, Elementary, and 
Total Sample 
Elementary Sample 
High School Sample 
High School Samples 
N Total Agency Subscale 
1248 26.27 (4.96) 13.48 (2.74) 
666 26.77 (5.27) 13.54 (2.91) 
582 26.16 13.41 (2.54) 
Table 3 
Pathways Subscale 
12.79 (2.84) 
12.83 (3.05) 
12.75 2.57 
Summary Table for One-Sample T-Test (Total CHS Seo res) 
Test Value = 25 
So urce 
Total CHS 
df 
1247 
t Sig. 
9.058 .000** 
Std. Error Mean 
.140 
**Re ult is significant at the .O l leve l. 
So urce 
Agency 
Pathway 
**Re ult i 
Table 4 
Summary Table for One-Sample T-Test 
(Agency and Pathways Subscales) 
Test Value = 12.5 
df 
1247 
1247 
t Sig. 
12.63 .000** 
Std. Error Mean 
.08 
3.64 .000** .08 
ignificant at the .01 level. 
It i al o important to note that these results were fairly consistent across 
chool and ethnicity. Analyses demonstrated that five of the six schools had 
higher than average total hope scores, and no school had overall level of 
hope that were more than .3 points below the average score of 25 for thi pop-
ulation. Furthermore all racial groups with 50 or more participant were 
found to po e total hope cores that were above this average. 
DISCUSSION 
The data from thi exploration of hope in Catholic school student provide 
promi ing re ult . When compared to the general averages of hope level , 
Catholic chool student appear to possess significantly higher levels of hope 
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in reference to both the total hope core and the two ub cales (agency and 
pathway ). In light of the rnany positive correlates of the construct of hope, 
higher than average scores are beneficial across several dornains. 
Sorne limitation of this study hould be taken into account when inter-
preting the results. The rnajority of the Catholic students who participated 
were primarily frorn lower socioeconornic status groups, and this may have 
confounded the result in sorne way. In addition, the sample wa predomi-
nantly Cauca ian in term of ethnicity, with the next large t group (Hispanic) 
equaling le than half of the Caucasian sarnple in number. As hope level 
have not been found to be significantly different acros races (Snyder, Hoza, 
et al. 1996 this is acceptable, but re earch in this area i ornewhat cant and 
further inve tigation of this topic must be conducted. It should also be noted 
that the entire sarnple was of midwestern origin. Further research with 
Catholic school student should be conducted in different areas of the coun-
try to see if these high hope scores are also present in other school . The foi-
l wing implication of the result must be tempered with these limitations in 
mind. 
Catholic school offer unique faith communities for their students and 
can work to develop and maintain hope in all individual . As teacher admin-
i tratar and other chool personnel consider how to support students in their 
educational and social development fostering hope is a valuable goal that can 
be implemented with children and adolescents. 
Severa] method exi t to identify and enhance hope in students includ-
ing teaching about the hope model using literature to identify hopeful char-
acters and tories, and telling and writing personal hope stories. 
TEACHING ABOUT THE HOPE MODEL 
The hope model is a clear and u eful concept that should be shared with stu-
dents. Through the u e of poster and handouts, teachers can introduce the 
hope model at a developmentally-appropriate level and solicit examples of 
agency, pathways, goal , and ob tacles. It i important to teach even young 
children how to apply the cornponents of hope to their own Iives. To achieve 
this, students are asked to set a specific goal and then plan what they will do 
to accompli h it. Teachers can record the goal for young children but older 
children can keep track of their own goals and progress. An example of a first 
grader s goal was learning to keep his desk clean. One third grader et a goal 
of making a new friend each week. Other goals included learning to ride a 
bike and ice skate. There have been almost a many goals as there have been 
children with whom we have worked. 
One important aspect of hope enhancement is the positive feedback given 
to children by teacher and parents. Children of all ages need to know that 
they are doing well and they need constructive guidance when they are 
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floundering. A high-bope person knows when and to whom one can turn for 
advice and information. Teacher are in the be t position to fill that role and 
to ee that it is done in uch a way that the child self-e teem is enhanced. 
Using Literature 
Stories that depict high-hope young people setting and accomplishing goal 
are useful for enhancing hope in both hildren and adolescent (McDermott 
& Snyder 2000). For children in kindergarten through fourth grade reading 
and then discussing the e stories can illustrate the pathway and agency 
a pects of hope. For example kindergartner may enjoy The Little En.gine 
That Could (Piper 1976) a story that clearly depicts high agency in the Little 
Engine's tatement , "I think I can, I think I can." A plethora of high-hope 
books appropriate for all age i readily available in school and public 
libraries. 
Teachers who are con idering implementing a hope-enhancing program 
u ing literature hould fir t be certain that the book contain clear example 
of goal etting and problem solving and that the protagonist works hard for 
the goal. It is of course important to explain the component of hope to stu-
dents before embarking on such a reading program. Even very young children 
can under tand that it i important to et goal , find ways to olve the prob-
lems they encounter and work very hard to accompli h what they have et out 
todo. 
Personal Hope Stories 
For older children and adolescents, writing personal hope stories can be as 
important as reading them. Once the element of hope are understood older 
children can examine their live for events in which they et goal , ol ved 
problem , and worked hard to ucceed. Recognizing how pa t behaviors can 
inforrn future actions i an integral part of high hope and for young people it 
is an empowering experience. Teacher can be helpful in clarifying the way 
students have u ed the element of hope from the stories they write. Again 
positive feedback is an important part of the tudent ability to learn the e 
positive ways of thinking and behaving. 
The e sugge tions can help teacher bring hope into the classroom and 
teach students to use hope in their live . For additional idea and more com-
plete de cription of the uggestions given above, see The Great Big Book of 
Hope McDermott & Snyder 2000) or Hope for the Journey Snyder 
McDermott et al., 1997 . It is expected that as researchers continue to explore 
hope in variou populations more will be learned about how to enhance thi 
valuable construct in children and adult . In turn our children will be able to 
utilize hope a they develop and work toward goals in their lives. 
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